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This document is a statement of principles and strategies of Inclusion Department at
Greenwood International School (GIS). It has been developed with the support, collaboration,
and consultation of all relevant stake holders for the special education program at GIS:
Teaching staff, Parents and the team of consultants from Pulse Center

It has been modified recently (August 2025) to align with the latest government and school
policies, it underscores our commitment to fostering an inclusive educational environment
that meets the diverse needs of our students.
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Mission

GIS believes that all students, regardless of their personal capabilities, can reach their
academic, behavioral, and social potential. By providing educational opportunities and
supportive services to all the students of determination, in a secure and nurturing environment,
they can achieve their full potential and become self-sufficient in school and eventually

productive members of the community.

GIS recognizes that each student is an individual with specific needs and should be provided
with the opportunity for education and development in their cognitive, physical, emotional,

personal, and social development.
Definition

According to the UAE Federal Law no. 29 of the year 2006, a child with Special Educational
Needs and Disabilities (SEND) is defined as a child who is “suffering from a

temporary/permanent, full/partial deficiency or infirmity in his/her physical, sensational,
mental, communicational, educational or psychological faculties to an extent decreasing the
possibility of satisfying his ordinary requirements in the conditions of people without special
needs.” In line with Federal Law (2006) and Law No. 2 (2014), improving the education and
outcomes of students with special educational needs (SEN) and disabilities remains a priority

for Dubai.

In April 2017, H.H. Sheikh Mohammad Bin Rashid Al Maktoum (ruler of Dubai and Vice
President of UAE) came to an order to refer people with special needs as the “People of
Determination”. The KHDA started using the terminology “Students of Determination”. Thus,

school has adapted the same terminology and introduced it to the teachers and parents.

DSIB new categorization framework for students of determination (2019-20) defines a student
of determination as a student with long-term physical, mental, intellectual, or sensory

impairment which, in interaction with various barriers, restricts the students’ full and effective
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participation in education on an equal basis with peers of the same age. Students of

determination are identified through one or both procedures listed below:

e Through the work of a specialist and/or a knowledgeable school team, as displaying
almost all the characteristics of a particular category of impairment, delay or disorder
e Formally diagnosed by a qualified and licensed medical professional as having long

term difficulty, impairment, or disorder.
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The main categories are:

1. INTELLECTUAL DISABILTY

e Mild Intellectual Disability
e Moderate Intellectual Disability
e Severe Intellectual Disability

7. PSYCHO-EMOTIONAL DISORDER
e Depression

Bi-polar disorder

Oppositional defiance disorder

Obsessive/ compulsive disorder

Post-traumatic stress disorder

2. MULTIPLE DISABILITIES

8. ATTENTION DEFICIT AND
HYPERACTIVITY DISORDER
e ADHD-inattentive type
e ADHD-HYPERACTIVE TYPE
e ADHD-combined type

3. DEVELOPEMENTAL DELAYS
e (Global Developmental Delays
e Specific Developmental Delays

9. SENSORY IMPAIRMENTS
e Visual impairments
e Hearing impairment

4. SPECIFIC LEARNING
DISORDERS

e Dyslexia

e Dysgraphia

e Dyscalculia

e Dyspraxia

10. DEAF-BLIND

5. COMMUNICATION DISORDERS
Expressive language disorder
Receptive language disorder
Global language delay

Speech fluency disorder

Speech sound disorder

Social communication disorder

11. PHYSICAL DISABILITY
e Muscular dystrophy
e (Cerebral palsy
e Spina bifida

6. AUTISM SPECTRUM DISORDER
e Autism spectrum disorder-level 1
e Autism spectrum disorder-level 2
e Autism spectrum disorder-level 3

12.CHRONIC OR ACUTE MEDICAL
CONDITIONS
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Partnerships and Collaboration

Since 2018-2019, Greenwood International School has been in collaboration with the Pulse

Center (formerly known as Steppingstone Center, FZ, LLC.)

A team of consultants from Pulse Therapy will help screen students who may require additional
learning support or who may require assistance in other areas, related to their overall academic
needs. The team has also been available to assess the student’s level of functioning and

difficulties across various developmental areas.

This collaboration intends to help GIS provide the best support possible for students with
special and/or exceptional needs along with efficient and continuous monitoring and guidance

to help students further develop and academically progress.
Pulse Therapy Center provides the following services for GIS staff & students as needed:

o Inclusive Programming for KG children: The inclusion program is set up at
Greenwood International School for students between the ages 4-6 years old. Children
with learning and/or developmental areas of need (e.g. ADD/ADHD, Autism, speech
delay, multi-sensory processing difficulties, etc.) are included in the general classes,
and in all academic and non-academic subjects/areas based on their level of functioning
and skills.

o Screenings are provided upon the Head of Inclusion’s request and after consent from
the parents.

o Assessments in order to analyze clinical needs as well as to create goals and objectives.

o Training Teachers: as needed and requested. An individualized education plan (IEP)
will be created for the student and will be implemented by the staff.

o Training Parents: as needed and requested.

o Workshops to cover training needs.

o Shadow Trainings provided specifically upon request for it.
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o Counseling, support as needed and requested and upon teacher referral.

o Occupational Therapy: can be provided after school hours if agreed upon by the
school.

o Speech Therapy: can be provided after school hours if agreed upon by the school.

o Behavior Therapy: a home-based program provided after school hours.

o Social Skills group: This service can be provided within school hours and after school
hours.

o Progress monitoring: Progress will be monitored weekly, and reports will be
generated quarterly and will be shared with the school and parents (unless otherwise
deemed necessary).

Inclusion Team

The inclusion Department operates under the GIS Support Team comprises of Counseling

Department, ELL Department and Inclusion Department.

School Inclusion Team: A committee of parents, teachers, administrators, and school
personnel that determines if a student is eligible to receive special education services review
the data and develop intervention plans for students whose performance exceed or does not

meet expectations compared to their peers. (Term used in School for All)

In GIS the team consists of:

o School Principal: Ms. Lina Zarif

o Vice Principal: Mr. Stephen DaCosta
o Governor for Inclusive Education: Ms. Amelia Brown

o Head of Curriculum: Ms. Rania Barakat

o Head of Teaching and Learning: Ms. Boudour Konialy
o Inclusion Champion : Ms. Rachelle Punzalan
o Head of Inclusion Department: Ms. Rachelle Punzalan

o Gifted and Talented Champion: Ms. Rose Aurellano
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o Learning Support Teachers: Ms. Rose Aurellano
Ms. Anabel Saberon

Ms. Maricel Benitez

o Bilingual Learning Support: Ms. Mervat Mahmoud Hammad
o School Counselor: Ms. Loubna Hallab

o Assistant Counselor: Ms. Maitha Hamdan

o ELL Head: Ms. Rana Mohammad Saher

o ELL Teacher: Ms. Lynette Makanda

o The Learning Support Assistant (LSA)

o Clinician from Pulse Center, usually the Director of Special education
& Inclusion Classroom teacher

o The student experiencing academic/behavioral/psychological
difficulties (if appropriate)

o The student’s parent

The Inclusion team meets to discuss the academic performance of students who are
experiencing learning difficulties and those who have been referred to the Inclusion
Department. Identification procedure includes a review of students’ academic and performance
history, medical history, conducts a classroom observation in the area of concern and
administer informal assessment. The team makes recommendations for pre-referral
interventions intended to improve the student’s academic performance. The recommendations
are shared and discussed with the parents, to ensure that the school and the parents are in
agreement. The team monitors the student’s progress for a maximum of five weeks and review
data for discussion. If the student qualifies for special education programs and services, a series
of targeted interventions will be implemented to provide the necessary support. Initially,
parents are required to provide a psycho-educational assessment for their child. This
assessment is essential for determining the child’s eligibility for special education services, as
it helps to identify their specific learning needs and cognitive strengths, thereby guiding the

development of an appropriate and individualized educational plan.
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Additionally, please note that the diagnostic report must be updated every two years. This
requirement applies to all students, including those already listed on the students of
determination register. Regular updates are essential to ensure that the educational plan remains

aligned with the student's current needs and developmental progress.

An updated diagnostic report provides a comprehensive view of the student's evolving
cognitive and academic abilities, which is critical for making informed decisions about
appropriate interventions and support strategies. Moreover, the most recent diagnostic report
serves as one of the bases for promotion decisions, ensuring that any change in the waves of
intervention is based on an accurate and current understanding of the student's capabilities and
needs. This periodic review helps address changes in the student's condition and adjust the
educational approach as necessary, maintaining the effectiveness and relevance of the support

provided.

Role of the Head of Inclusion:

= The Head of Inclusion takes a leading role in coordinating the formulation of the
Inclusion policy and in following the process for development.

= Meets with the class teacher while compiling the IEP/IAP/504 Plan in order to ensure
that suitable measurable targets are set for the student.

» Liaises with staff members when reviewing the IEPs/IAPs/504 Plans and when
evaluating the student’s progress and sets new targets and adjust
accommodations/modifications as appropriate.

* Encourages staff to maintain records for the student and keep evidence of achievements

which include marks, examples of students’ work and photographs.
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= Receives written referrals to the Inclusion Department made by any school personnel
or parents.
» Handles referral of students of determination

» Handles admission procedure for students of determination

Admission

GIS accepts students with special needs on the basis that we are able to provide the selected
students with the most supportive, assistive, and educational setting that can cater for their
needs. Each student’s file is thoroughly examined by the Inclusion team and the collaborative
Pulse Center team in order to assess the student’s skills and areas of difficulties, and

accordingly determine whether the school is able to cater for the student’s needs within a

mainstream environment. Once admission is granted and the child is registered as student
of determination (wave 2 & 3), extra fees will be applied amounting to AED 10,000 +
VAT/academic year.

GIS has been hosting an inclusion program at the school since 2013 and is accepting students
with special needs (students on the Autism Spectrum Disorders, ADHD, difficulties with
communication and speech and language). Those students are accepted and mainstreamed in

the regular education classrooms.

Admission and placement of students of determination are more flexible. While age is the first
and foremost basis of placement, Inclusion Department believes that certain factors should be
taken into considerations such as:

e Comprehensive or Psycho-educational report
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e Individual Education Plan
e Progress Report from the Inclusion Department

e Inclusion Department recommendation/s

To ensure that all new admissions are appropriately supported and have access to the necessary
resources, our policy requires that a recent psycho-educational assessment report be submitted
for each new student. This report must be dated within the last two years. The inclusion of this

requirement is essential for several reasons:

e [Itallows us to accurately identify and understand each student's specific learning needs,
strengths, and areas where additional support may be necessary.

e By reviewing current and relevant assessment data, we can tailor our educational
strategies and interventions to effectively support the student's academic and emotional
well-being from the outset.

e This practice ensures that we are providing a personalized and equitable educational
experience, aligning with our commitment to responsible inclusivity and excellence in

education.

* In line with Dubai Inclusive Education Policy Framework. The school gives priority to the
sibling/s of students of determination provided they pass the prerequisite procedures.
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Admission Procedures

The student's documents are all
submitted and presented for
review. An updated psycho-

educational report is required to

ensure that the school can >

effectively meet the child's

current needs and provide
appropriate support.

Depending on the case,
Inclusion Department will be

Entrance exam is |  present during the entrance
scheduled. exam, to provide specific
accomodations.

v

The application will be reviewed
Eased on the teacher's
observations, entrance exam
results, Inclusion Department | >
feedback, and submitted
documents, leading to a final
decision.

If a child needs support services
L beyond what the school can
Once accepted, a meeting is set provide such as therapies and
between the parents and the LSA, parents will be informed
Inclusion Department to review | > and asked to arrange these
the student's learnine needs and services. An undertakin .letter. will
support services (if required). be prepared to formalize this
arrangement, ensuring clarity and
commitment from both parties.

|

v

The student's assessment reports,
observation forms, any supporting
documents (IEPs) are shared with the
teachers, prinicipal and assistant to the
prinicipal (if necessary).

The Inclusion Department sets a meetin
with the teachers and all parties included,
before the start of the year, to discuss any
specific recommendations,
accomodations, and strategies that need
to be implemented.

-

Identification of Students of Determination

Identification of students of determination is the responsibility of all GIS staff and in

collaboration with Pulse Centre, Head of Inclusion and along with the members of Support

Team will ensure that those students are identified at an early stage. Students of determination

may be identified through the observations of teachers and standard tests. When a student is

identified as student of determination and the name is placed in the register, extra fees may be

applied.
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REFERRAL > IDENTIFICATION > MEETINGS > WAVES OF INTERVENTION >

REVIEW

Identifying student of determination at GIS is a gradual process as mentioned below:

Teachers/parents fill in
referral forms for students
“at risk” or students
demonstrating deficits in
certain areas/skills.

The school counselor
receives those referrals:
Behavior, social and
emotional concerns are
handed over to the
counselor

Academic concerns will be
filtered either as Inclusion
Department case or an ELL
case.

(Data from CAT 4 and MAP
will be used to identify
INCLUSIONand ELL)

|

v

Once identified as Inclusion
Deaprtment case, Head of Inclusion/
Inclusion teacher meets with the
student’s teachers to further discuss
the student's current performance
and areas of concern.

A 40 minute classroom observation
is conducted by the Head of
Inclusion or clinician from Pulse
Therapy Center (as necessary ). The
student is observed in the classroom
setting, and 1:1, to evaluate his
overall skills.

If the Head of Inclusion/clinician
feels that further observation is
needed, then Pulse Therapy Center’
speech and language therapists,
occupational therapists and
counselor will further observe the
child in the classroom.

v

Based on the observations of the
Head of Inclusion , clinician,
and teachers, along with the

student’s progress,

recommendations are written,

and support is provided on the
basis of “Waves of

Intervention”.

A meeting is then scheduled with
the parents, to discuss overall
observations, feedback, and
recommendations, in the presence
of the teacher, Head of Inclusion,
Inclusion teachers, clinicians, and
other parties involved.

If the child qualifies for Inclusion
services, a contract and consent
form must be signed and if support
of LSA is required, MOUp
(memorandum of Agreement) must
be signed as well by the parents. A
request for %)s cho-educational
assessment will be made in order to
decide the waves of intervention

|

v

Once student is on the
Inclusion Department's
register, IEP/IAP/504 plan

is set, including all goals and
objectives, as well as needed
modifications and
accomodations.

Follow up meetings are scheduled
with the parents and the Inclusion
Department.

Placement review is done at the end
of the school %/ear. Decission is
taken by the child's team (Inclsuion
Department, Support Team, teachers
and external professionals if
applicable).

Placement review is based on the
waves of intervention
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Process of School Enrollment for Students of Determination

Inclusion Department services are provided to students with special needs from kindergarten

to 12th grade. Information regarding the enrollment process and due dates for re-enrollment

for a student with special needs is made available to parents and members of the community

by school staff during the end of the second term of each academic year.

Standard Procedures for students diagnosed as Student of Determination

Parents or outside center should

ide th ho-
provide the most recentpsycho ;

educational assessment reports
to the school.

A meeting is held with all
concerned parties : teachers,
parents, Inclusion Department,
learning support teachers and
administrators.

An Individualized Educational
Plan (IEP) /Individual Action
Plan or 504 Plan is created

Strategies are implemented by 5

responsible parties.

A follow up meeting is
scheduled to evaluate the
student's progress and make
necessary adjustments and/or
changes.

The IEP/IAP/504 Plan is
reviewed and progress is
monitored and documented.

v

The Head of Inclusion/Inclusion
teacher, will prepare the
IEP/IAP/504 plan , annual
review report at the end of the
term and make
recommendations for the next
term.

The students of determination
are monitored regularly , in
order to assess each student’s
overall progress, and evaluate
whether further
screening/assessment/ services
are required.

Any changes or modifications of the
services can only be applied after a
thorough review of child's entire
team member has been done and
which do not contradict to the
features of waves of intervention.
Decision will be made for the
child's best interest
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Wave 1 ‘ Wave 2 ‘ ‘ Wave 3 ‘ ‘ Wave 4
eStudents whose e Students e Students who have e Students with
attainment is well experiencing been identified by severe condition
below expected levels significant learning an external medical who can be partially
in identified areas of difficulties, which and/or clinical mainstreamed in a
the a{r riculum. may lead to an expert, as having regular class
* Medical cases adverse effect on complex learning supported by an LSA
their successful needs as well as
participation in the other significant
day-to-day learning. difficulties.

At Greenwood International School we categorize students with special of determination
accordingly:

Each wave has its salient features that must be followed by all the parties involved with the

students of determination

Accommodations and Modifications for Students of Determination

Any needed accommodations and modifications in the teaching methods, learning materials or
learning environment will be specified in the Individualized Educational Plan (IEP) to meet

the student’s educational needs.
Accommodations included are:

e Computer text-to-speech computer-based systems for students with visual impairments
or Dyslexia.

e Extended time for students with fine motor limitations, visual impairments, or learning
disabilities.

e Use of calculator, number line and multiplication Chart

e Large-print worksheets for students with visual impairments
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e Timing accommodations: giving students more time to finish tasks or assessments. The

test may be divided into short intervals depending on the circumstances and the
student’s physical health.

e Setting accommodations: usage of visual schedules, token boards, seating arrangements
within the classroom.

e Response accommodations: if the student has weak muscles or difficulty in movement,
the response mode maybe changed: instead of providing a written response, the student

may be allowed to respond orally, or someone may write the answer for him

Curriculum modification and support

In order to meet the needs of all the students in the classroom, the curriculum is developed so
that no child is left behind. The weekly lesson plans set out by the classroom teachers differ
depending on the needs of the students in the classroom. The difference can be in terms of the

methods and strategies used to deliver the lesson, content of lesson or materials.
Other possible modifications include:

e Personalized Curriculum

e Functional Skills in English

e ASDAN Program

e Pre-Vocational

¢ A modification in the curriculum; can be specific to a subject or to several subjects
(based on the student’s current area of difficulty).

e Modified assessment paper. Guidelines in exam modifications comes only from the
Inclusion Department. It will be shared to the teachers via email.

e Oral assessment

e Assignments might be reduced in number and modified significantly for a student with
cognitive impairments that limit his/her ability to understand the content in the regular

class in which they are included.
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Assessments are modified to meet the student’s current level. The grade that a student
of determination receives on a certain subject will be based on the level of instruction
indicated in the IEP. However, given that the grade reports can’t be differentiated, and
there can be no indication of the student’s disability, then the grades assigned on the
report card are based on the student’s overall performance in comparison to same-age
peers.

Varied Assessment Methods: Recognizing that some students may face challenges like
behaviors, intellectual abilities, or sensory issues that make extended periods of testing
difficult, we will implement an on-going assessment with diverse range of formats.
These will include oral assessments, performance evaluations, practical tests, and other
alternative methods. This approach will replace lengthy examinations such as mid-
semester and end-of-semester tests, allowing for a more inclusive and effective
evaluation of students’ progress

Individualized study plans are also developed and provided for students with severe
and complex needs.

Mixed ability seating in classroom and clearly defined mentors in groups provide
necessary "lowered affective filter" and promote a cooperative learning environment
for students of determination.

Progress is closely monitored based on the student’s IEP goals and his achievement
criteria/goals and MAP RIT score against their starting point. Data on the student’s
current performance is collected from assessments, classroom observations,
worksheets, etc. The student’s level is then tracked, and his/her goals are updated
according to his/her current performance level.

Accommodations will remain consistent unless a new psycho-educational assessment
report is submitted. Teacher feedback during progress meetings is also given significant

consideration when modifying or adjusting existing accommodations.
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For students of determination, curriculum is tailored to their needs in the following

means:

Provide alternative pathways such as ASDAN Program

Provide physical, verbal, and visual prompts (visual schedules, picture aids, etc.)
Differentiate the objective for the students (if the goal was to sound out letters, for
some students the goal would only be letter identification). Such goals are
differentiated and modified according to individual skills and abilities

Classroom environment (group placement, distractors around the classroom, etc.,)
Tailoring of the product (writing, drawing, tracing, etc.,)

Second language exemption (Arabic) upon KHDA approval, for students with
language difficulties, and/or other disabilities, that affects their ability to learn a
second language.

A shift to special class of Arabic, Islamic Studies and Social Studies for Arabs or
Emirati students with KHDA approval.

Students who are partially mainstreamed will be granted exemptions from specific
external assessments, including CAT-4, iReady, and ABT (Arabic Benchmark
Test). Additionally, students who have received full approval from KHDA for

exemption from Arabic studies will also be exempted from taking the ABT

Range of Provision

The school utilizes a “social model” of disability to shape provision for students of

determination in order to minimize physical, attitudinal, communication and social barriers that

impede student’s achievement.

The needs of the majority of children will be met in the classroom through differentiation in

order to accommodate all learning styles and ‘“Push in”’ support from Inclusion teacher. For
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some students it may be necessary for them to spend time in small group work or being “Pulled
out” from the classroom for specific intervention related to their needs. This may be delivered

by a Learning Support Teacher, regular teacher or Learning Support Assistant.

Monitoring Students Progress

The progress is evaluated based on teacher observations across different subject areas and
different settings (special education teacher, general education teacher, and class assistants),

and through:

e Observations

e Screenings

e  Work samples

e Data collection

e Formative Assessment Results
e [EP/IAP goals

e Progress reports

e Standardized testing
e Meetings with concerned parties to review goals

e Academic Achievement

School Trips

To ensure fair and transparent financial management for students of determination, the school
requires that parents provide a copy of the People of Determination (POD) or Sanaad Card

for their child. This documentation is essential for the school to determine eligibility for any
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The school will diligently inquire about each venue's specific policies regarding fee

reductions or exemptions for students of determination and communicate this information to

parents in advance.

Additionally, if a student requires a Learning Support Assistant (LSA) during the trip, it is
important to clarify whether the entrance fee for the LSA will be covered. If the venue does
not provide a waiver for the LSA's fee, parents will be responsible for this cost. In cases
where a student does not possess a valid POD or Sanaad Card, parents will be required to pay
for both the child's entrance fee and any applicable fees for the LSA. This approach ensures
that our financial policies are clear and equitable, enabling us to provide appropriate support

while aligning with venue-specific regulations and managing our resources effectively.

Certificates of Grade Completion

Upon completion of a grade level, as per the request of parents, students of determination will
be given a certificate of completion which also indicates s/he has received special education

services. The certificate provided to the student will indicate the following:
e Category of Disability
* Assistive Technology Needed

The grades that a student with special needs earns in coursework will be based on the level of

instruction indicated in the IEP.

Providing the above-mentioned conditions in the certificate is to assist the student who may be
required to provide this information to other institutions inside the UAE, or abroad in order to
continue to receive special education supportive services, and to ensure his /her right of access

as stated in article 12 of the Federal Law No. 29/2006.
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Furthermore, for Grade 12 students of Aetér%llfnat?ongw?thlmore complex conditions that hinder

their ability to meet graduation requirements such as the SAT and IELTS, the school
acknowledges that these students may not qualify for a high school diploma. In such cases, the
school will issue a certification confirming the successful completion of the Grade 12

curriculum, along with an explanation of the inability to meet the specified graduation criteria.

ASDAN Certification

Students enrolled in the ASDAN program will receive an ASDAN certificate upon successful
completion of their courses, depending on passing the moderation or quality assurance process
conducted by ASDAN. The decision to award a certificate is based on a thorough evaluation
of the student’s performance, which includes a compiled portfolio of evidence such as pictures,
videos, worksheets, and other relevant materials. Each certificate will detail all the courses the
student has completed, reflecting their achievements comprehensively. It is important to note
that a student may earn multiple ASDAN certificates if they successfully completed different
courses, as determined by the moderator. This approach ensures that each student's
accomplishments are accurately recognized and documented, providing a clear and

comprehensive record of their educational achievements in the ASDAN program.

Transition of Students

The student’s portfolio, which contains grade reports, assessments, and IEPs, is carried on to
the next educational stage. Teachers from different grade levels share their feedback about the
students, their basic skills, interests, preferred learning methods, and their educational
strategies. Based on the teachers’ feedback as well as the Inclusion Department’s observations
and data collection, if an assessment is requested from the parents by the Inclusion
Department, so as to assess their child’s current level as well as his/her areas of deficit,

then parents must provide a valid and up to date assessment report. As assessment report
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is imperative, as it effects the studentU g (inuat?on at the school as well as the student’s

transition into other grade levels. A meeting with the parents is also scheduled, to collaborate

and decide on the overall transition plan that would ensure a smooth transition.

Involvement of Parents at GIS

The Inclusion Department strongly believes in the involvement of the parents of students of
determination. Parents are one of the most important factors that will affect the child’s overall
progress and development, and their presence and active involvement is a crucial element for
the success of their own child. Parents of students with special educational needs are very

involved in their child’s development and progress.

Meetings are conducted with the parents of the children who have been identified at risk, in
which the child’s overall skills and abilities as well as recommendations, are discussed during

those meetings in order to set an action plan.

An open-door policy is implemented to ensure that parents’ concerns can be attended at the

earliest possible time.
Communication with parents takes place in a number of ways:

e Parent-teacher interviews

e Informal discussions pre and after school

e Appointments

e Written communication (newsletters, email etc.),
e Telephone,

e School website

e School App (Paragon)

e  WhatsApp



Training and Workshops for Parenlt'lsnklng Tam e

The school understands the importance of parental involvement in their children’s daily
activities, progress and development. In order to involve them, parents need to be empowered
with skills that will enable them to help and educate their children. Keeping this in mind, we
organize regular workshops for parent enrichment in various topics ranging from “Early signs

of Learning Disabilities, “ADHD Awareness” and “Parenting an ADHD child”, and more

RESOURCES
Most of the resources used by the students of determination are available within the classroom,
Inclusion Room or Pulse Center’s classroom. Any additional resources should be made to the
Head of Inclusion and ordered when necessary. Every year, the Head of Inclusion provides list

of resources needed to the School Principal.

PROFESSIONAL DEVELOPMENT

All staff members are encouraged to attend courses that help them to acquire the skills needed
to work with students of determination. This may take the form of in-house training or external
training as available. All teaching staff will attend regular meetings with the Inclusion
Department to review the Inclusion Plan and to share information on the progress of students.
GIS takes special consideration to audit any training the teachers has had in relation to specific
areas and decides if any training is required. Inclusion Training (Identifying Students of

Determination) is a mandatory for all new staff.
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Teachers are encouraged to keep a record of appropriate teaching and learning strategies to

overcome difficulties a student may face. These act as a useful reference point for teachers and
Inclusion Department in determining strategies or reasonable adjustments that can be made to

assist in improving the progress of a students of determination.

Records include:

- monitored academic progress or achievements of a child
- records of any concerns about a child’s safety / welfare

- arecord of the school’s involvement with the student and with parents/careers

The student portfolio should contain:

» Individualized Education Plans and Reviews at relevant stages

* [EP Planning Form (Teachers, Parents and Students-whenever possible)

= Copies of all correspondence

* Minutes of meetings, incident reports; and anything else the Head of Inclusion feels is
relevant or important

= KHDA approval for subject exemption or shift to special classes.

= Psycho- Educational Assessment Report

= Statement of the condition (if available)



